


















































































Attachment A
Superintendent’s Memo #082-21

March 26, 2021

COMMONWEALTH OF VIRGINIA
DEPARTMENT OF EDUCATION

RICHMOND, VIRGINIA

REQUEST FOR APPROVAL OF AN ALTERNATIVE ACCREDITATION PLAN
For the 2022-2023 accreditation year based on data from the 2021-2022 school year

The Regulations Establishing Standards for Accrediting Public Schools in Virginia (8 VAC 20-131-10 et. seq.)
set the minimum standards public schools must meet to be accredited by the Board of Education. Accreditation
of public schools is required by the Standards of Quality (§§ 22.1-253.13:1 et. seq.). The annual accrediting
cycle for public schools is July 1 through June 30. This cover sheet, with the supporting documentation, must be
submitted to the Department of Education for review prior to June 30. This allows time for review by the Board
at the beginning of the school year in which the plan is to be implemented.
8 VAC 20-131-420.D of the Regulations Establishing Standards for Accrediting Public Schools in Virginia states
(in part):

D. Alternative accreditation plans. Subject to the provisions of subsection B of this section, the governing school board of
special purpose schools such as those provided for in § 22.1-26 of the Code of Virginia, Governor's schools, special
education schools, alternative schools, or career and technical schools that serve as the student's school of principal
enrollment may seek approval of an alternative accreditation plan from the board Special purpose schools with alternative
accreditation plans shall be evaluated on standards appropriate to the programs offered in the school and approved by the
board prior to August 1 of the school year for which approval is requested. Any student graduating from a special purpose
school with a Standard Diploma or an Advanced Studies Diploma must meet the requirements prescribed in
8VAC20-131-50 or 8VAC20-131-51.

In addition, pursuant to § 22.1-253.13:3.H of the Code of Virginia, any school board, on behalf of one or more of
its schools, may request the Board of Education for releases from state regulations and for approval of an
Individual School Accreditation Plan for the evaluation of the performance of one or more of its schools as
authorized for certain other schools by the Standards of Accreditation.
The Guidelines Governing the Implementation of Certain Provisions of the Regulations Establishing Standards
for Accrediting Public Schools in Virginia states:

In accordance with the provisions of 8VAC20-131-420(B) of the standards, waivers may be granted by the
board based on submission of a request from the division superintendent and chairman of the local school
board. The request shall include documentation of the justification and need for the waiver. In accordance
with 8VAC20-131-420,waivers of requirement in 8VAC20-131-30, 8VAC20-131-50,  8VAC20-131-51, 
8VAC20-131-70, and 8VAC20-131-370 through 8VAC20-131-430 shall not be granted, and no waiver may be
approved for a program that violates the Standards of Quality.

We, the undersigned, submit this request for review and approval by the Board of Education and understand that
we may be called to appear before the Board to discuss the program and respond to questions raised. We also
understand that this school must meet all requirements of federal law including but not limited to the Elementary
and Secondary Education Act, the Individuals with Disabilities Education Act, the Strengthening Career and
the Technical Education for the 21st Century Act (Perkins V).

Date Approved by the Local School Board Signature – Chairman of the School Board

Submission Date Signature – Division Superintendent

1

12/17/21

Jan. 11, 2022

http://lis.virginia.gov/cgi-bin/legp604.exe?000+cod+22.1-253.13C3
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section30/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section50/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section51/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section70/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section370/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section430/
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COMMONWEALTH OF VIRGINIA
DEPARTMENT OF EDUCATION

RICHMOND, VIRGINIA

REQUEST FOR APPROVAL OF AN ALTERNATIVE ACCREDITATION PLAN
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cycle for public schools is July 1 through June 30. This cover sheet, with the supporting documentation, must be
submitted to the Department of Education for review prior to June 30. This allows time for review by the Board
at the beginning of the school year in which the plan is to be implemented.
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special purpose schools such as those provided for in § 22.1-26 of the Code of Virginia, Governor's schools, special
education schools, alternative schools, or career and technical schools that serve as the student's school of principal
enrollment may seek approval of an alternative accreditation plan from the board Special purpose schools with alternative
accreditation plans shall be evaluated on standards appropriate to the programs offered in the school and approved by the
board prior to August 1 of the school year for which approval is requested. Any student graduating from a special purpose
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8VAC20-131-50 or 8VAC20-131-51.
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authorized for certain other schools by the Standards of Accreditation.
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for Accrediting Public Schools in Virginia states:

In accordance with the provisions of 8VAC20-131-420(B) of the standards, waivers may be granted by the
board based on submission of a request from the division superintendent and chairman of the local school
board. The request shall include documentation of the justification and need for the waiver. In accordance
with 8VAC20-131-420,waivers of requirement in 8VAC20-131-30, 8VAC20-131-50,  8VAC20-131-51, 
8VAC20-131-70, and 8VAC20-131-370 through 8VAC20-131-430 shall not be granted, and no waiver may be
approved for a program that violates the Standards of Quality.

We, the undersigned, submit this request for review and approval by the Board of Education and understand that
we may be called to appear before the Board to discuss the program and respond to questions raised. We also
understand that this school must meet all requirements of federal law including but not limited to the Elementary
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Date Approved by the Local School Board Signature – Chairman of the School Board

Submission Date Signature – Division Superintendent

1The original plan was approved by the School Board on January 11, 2022.  The updated plan 
will be submitted for a signature after Board of Education First Review.

http://lis.virginia.gov/cgi-bin/legp604.exe?000+cod+22.1-253.13C3
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section30/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section50/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section51/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section70/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section370/
https://law.lis.virginia.gov/admincode/title8/agency20/chapter131/section430/
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School Name: Carver College and Career Academy

Division Name: Chesterfield County Public Schools

School Address: 12400 Branders Bridge Rd., Chester, VA 23831

Contact Person: Darnella Sims

Phone Number: (804) 639-8725

Email: darnella_sims@ccpsnet.net

Proposed Duration of Plan: Three years

Grade Levels Served: 9-12

Number of Students Enrolled by Grade:   

Grade Number of Students

09 37

10 38

11 42

12 56

GED 37

Private Placement 1

FastTrack 1

Total 216
  

1. Describe the characteristics of the student population and the purpose of the school. Specifically,
what is the special purpose of the school that qualifies it for this flexibility?  How are students
identified for attendance at this school?

There are 216 students enrolled at CCCA and their demographic makeup is as follows:

● 42% Black
● 34% White
● 16% Hispanic
● 7% 2 or more races
● 1% Asian
● 0.5% American Indian/Alaskan Native

These students also make up the special and complex educational needs categories as
follows:

● 23% are served under special education

Updated 2/23/2022 2



Attachment A
Superintendent’s Memo #082-21

March 26, 2021

● 8% have a 504 plan
● 3% are English Language Learners (ELL)
● 10% of seats are reserved for placement by the Office of Student Conduct
● 32.4% missed more than 18 days of school in the previous school year
● 52.6% receive free or reduced lunch, a proxy measure for living in poverty

Carver College and Career Academy provides a high school setting with innovative programs
and supportive services for students who have not found success in a more traditional school
setting. Carver College and Career Academy is a caring educational setting with high
expectations for academic achievement, appropriate social behavior, and preparation for the
workplace and higher education. There are two paths for enrollment into the high school
diploma track at Carver College and Career Academy. The first is a student applying for
admission by choice. This process is typically started by current school administration or
student support staff meeting with families about a smaller and more supportive learning
environment to better support their students' success. In most cases, these meetings are held
in response to students' current academic struggles, behavior, mental health, truancy, gaps in
education, past academic performance, or if a student is behind in earning credits for
graduation. The second path to enrollment is student placement through the Office of Student
Conduct due to disciplinary issues. Students enter the GED program at Carver College and
Career Academy through an application. Students applying to this program are in most cases
overaged from their grade level and are well off the pace to graduate on time. Additionally,
students that are on pace to graduate but experience a major life event that brings on a need
to finish high school early will also apply to our GED program. Some examples of these
events are pregnancy, homelessness, the need to enter the workforce full time or medical
issues. Students enter the FastTrac program at Carver College and Career Academy through
the recommendation of the CCPS welcome center for ELL students. This recommendation is
made for students aged 17 or older English learners with limited or interrupted formal
education.

In January of 2019, Carver Academy transitioned from a school that services students
interested in a curriculum focused on career pathways to a school that services students not
finding success in their zoned high school. Additionally, Carver Academy has increased the
number of seats allotted for student placement through the Office of Student Conduct. Since
these changes, 502 students have enrolled at Carver Academy. Of the 502 students, 30%
were students with a disability, 6% were English Language Learners, 61% had been
chronically absent prior to their enrollment with Carver Academy, 11% were homeless or in
foster care, 6% had been hospitalized due to mental health, 4% came to Carver from a
detention facility, and 10% were placed at Carver Academy by The Office of Student
Conduct due to behaviors at their previous school.

Given the purpose of our school and the population it serves, Carver College and Career
Academy meet the Virginia Department of Education definition of a special purpose school
and requests approval for an alternative accreditation plan as provided in the Regulations
Establishing Standards for Accrediting Public Schools in Virginia, Part VIII, Section 8 VAC
20-131-280

2. Indicate which accreditation indicators, as they are currently calculated, are not an appropriate
measure of the school’s success.

Updated 2/23/2022 3
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X Achievement Indicators in Core areas of Mathematics, English, and Science
X Achievement Gaps in Mathematics and Reading
X Graduation Completion Index
X Dropout Rate
X Chronic Absenteeism

3. Why are the current measures for the indicators selected in question 2 not appropriate, as they are
currently calculated, for this school?

Overview
The data below compares students currently enrolled in Carver College and Career Academy (CCCA)
during the 2021 school year to students enrolled in CCCA during the 2018 school year.

Overall, there are 221 students enrolled in CCCA in 2021, whereas there were 251 students enrolled in
CCCA in 2018. These counts represent students with active enrollment records.

Attendance
Students attending CCCA in 2021 tend to have much higher rates of absenteeism than did students
attending CCCA in 2018. A higher proportion of students were chronically absent (missed at least 10%
of their enrolled days) and the average attendance rate was lower per student.

CCCA 2018 CCCA 2021
Percent of Students
Chronically Absent

36% 59% (as of 2/15/22)

Average % of Enrolled Days
Attended

90% 82% (as of 2/15/22)

Discipline
All discipline data is as of February 10 for the given school year.

CCCA 2018 CCCA 2021
Total Referrals 157 148
Referrals per Student 0.63 0.67
Total Days Disposition 338 475
Disposition Days per Referral 2.47 3.2
Note that “days disposition” refers to days that a student is removed from regular instruction – either in
OSS or ISS.

Credits Earned
The table below shows the average credits earned by CCCA students based on their initial freshman
year. The table is laid out to allow comparisons between students enrolled in CCCA in 2021 and in
CCCA in 2018 by reading across a given row. We use “initial freshman year” to distinguish between
cohorts of students rather than “current grade,” since the current grade is contingent upon the number of
credits earned.

The table below shows a change in the accumulation of credits by CCCA students over time. For
instance, of students enrolled in CCCA in 2018, we see a consistent progression of credit-earning by
student cohorts, suggesting students earned about 5 credits per year (by reading down the “CCCA 2018”
Updated 2/23/2022 4
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column). However, among students enrolled in CCCA in 2021, we see a disruption in this pattern.
Students with initial freshman years of 2020 had roughly the same number of credits earned as their
counterparts in 2018; however, other freshman cohorts enrolled in CCCA in 2021 earned fewer credits
than their counterparts in the CCCA-18 group (10.4 vs 13.3 and 15.5 vs 18.2).

Initial Freshman Year CCCA 2018 CCCA 2021
2018/2020 8.04 8.54
2017/2019 13.3 10.4
2016/2018 18.2 15.5

Conclusion
These data show that the student body of CCCA has changed considerably between 2018 and 2021. In
short, students when compared to students enrolled in CCCA in 2018, those enrolled in CCCA in 2021:

● Miss school more often,
● Receive both 1) more referrals and 2) more severe punishments for those referrals, and
● Have earned fewer credits both 1 year beyond and 2 years beyond their initial freshman year.

Although EOC data is limited for current Carver Academy students, our winter MAP data from the
2021-22 school year shows that in math only 25.4% of students met their projected growth, and in
reading only 29.4% of students met their projected growth.

As stated above, Carver College and Career Academy serves the non-traditional student population in a
diploma track program, GED program, and a specialized program to meet the needs of overaged
students with limited English proficiency and interrupted schooling.

Because Carver serves a small number of students who have traditionally underperformed in a
comprehensive environment and the varied, alternative paths to school completion, the accreditation
standards applied to a comprehensive high school would not be appropriate at Carver.

4. For each of the indicators listed in question 2, clearly describe the alternate means of evaluating the
indicator that is objective, measurable, and directly related to the mission and purpose of the school
(include how state assessments are used for the first two indicators if they are selected). Please
include sample calculations to describe how the alternate data will be evaluated for each indicator.
Please note, for academic achievement and achievement gap indicators, each subject must be
evaluated separately (i.e., one calculation combining all subjects cannot be used for the
mathematics, reading, and science achievement indicator).

a.  Academic achievement measures for all students
we are requesting the following modifications to the Academic Achievement benchmarks:

● Adjust students: students enrolled in Virginia public schools for the first time at
age 18 or older will not be included in the calculation.

● Change the reduction to show academic improvement from 10 to 5 percent for
both levels 1 and 2.

● Extend the options for cumulative year average calculations if needed. Allow
consideration of a 5 year average in addition to the standard 3-year average.

Due to the population served, an Adjusted Pass Rate (APR) is necessary to create a more
representative measure for student academic achievement. Performance targets for level 1, 2,

Updated 2/23/2022 5
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and 3 for each monitored content area (reading, mathematics, or science) will be:

Academic Achievement Benchmarks
Accreditation
Indicator

Level One Level Two Level Three

Achievement
Indicators in English

The current year or
cumulative five-year
combined rate is
greater than or equal
to 75%, or 5%
decrease in failure if
previously Level Two

The current year or
cumulative five-year
combined rate is less
than 75% and greater
than or equal to 65%,
or 5% decrease in
failure if previous
rate was 45-65%.

The current year or
cumulative five-year
combined rate is less
than 65%

Achievement
Indicators in Math

The current year or
cumulative five-year
rate is greater than or
equal to 70%, or 5%
decrease in failure if
previously Level Two

The current year or
cumulative five-year
rate is less than 70%
and greater than or
equal to 65%, or 5%
decrease in failure if
previous rate was
45-65%.

The current year or
cumulative five-year
combined rate is less
than 65%

Achievement
Indicators in Science

The current year or
cumulative five-year
rate is greater than or
equal to 70%, or 5%
decrease in failure if
previously Level Two

The current year or
cumulative five-year
rate is less than 70%
and greater than or
equal to 65%, or 5%
decrease in failure if
previous rate was
45-65%.

The current year or
cumulative five-year
combined rate is less
than 65%

● For purposes of calculating the Adjusted Pass Rate (APR), the highest score available for
a given student in a specific content area will be used. Scores to be considered include:

○ SOL scores
■ A passing score or a score that meets LAVC criteria will be weighted at

100 points;
■ a scaled score of 350-374 will be weighted at 100 points for testing that

qualifies for COVID LAVC
■ a scaled score below 375 (excluding COVID LAVC) will carry no points

in the calculation; and additionally,
○ Substitute tests

■ any passing score on a substitute test will receive 100 points

● For the purposes of calculating the APR, students who are not currently enrolled in a
course but are testing for the purposes of earning a verified credit will only be included in
the denominator if a qualifying score is achieved.

Updated 2/23/2022 6
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Academic achievement Indicator
Type of

Test
Number of  Tests
Meeting Criteria

SOL Scaled Score/Status Points Awarded
per Test

Points
Awarded

SOL 500-600 100
SOL 400-499 100
SOL 350-399(COVID LAVC)

375-399 (Non-COVID LAVC)
100

SOL Below 375 0
Substitute *Passing 100

(A) Total Number of Points Awarded
(B) Total Number of Student Scores
SOL Core Subject Adjusted Pass Rate = (A)/(B)
Prior year SOL Core Subject Adjusted Pass Rate
Performance Level (1, 2, or 3)

b. Academic achievement gap measures for prevalent student groups
■ Prevalent reporting groups are identified as White, Black, Hispanic, Asian, two or

more, special education, English language learners, and disadvantaged

c. Chronic Absenteeism
Because students who attend CCCA typically have had attendance issues and are
attending adjusted programs at CCCA, we are requesting the following modifications to
the Chronic Absenteeism benchmarks:

● Change the level for determining a chronically absent student. Move the threshold
from greater than or equal than 10 percent of the school year to 10 percent of the
school year. A student would be considered chronically absent if they have a
measure of engagement for less than 85 percent of their enrollment days.

● Adjust students: students who are chronically absent and who enrolled in Virginia
public schools for the first time at age 18 or older will not be included in the
calculation.

● Change the reduction of the absenteeism rate to show improvement from 10 to 5
percent.

● Extend the options for cumulative year average calculations if needed. Allow
consideration of a 5 year average in addition to the standard 3-year average.

● Use the definition of meaningful engagement to determine attendance status:
Actions on a student’s part will be used to determine whether a student is counted
as present for a school day. Meaningful engagement will be measured by:

○ Daily Attendance
○ On school days not present in school, student engagement for a length of

reasonable time for the workload in ways that include:
■ Login to Google Meet for virtual learning
■ Login and post to or submit completed assignments in our

Learning Management System (Canvas or other LMS)
■ Login and complete assignments through an online content

provider (Edgenuity or other providers)
■ Student contact with staff for instructional support

Updated 2/23/2022 7
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Chronic Absenteeism Benchmarks
Accreditation
Indicator

Level One Level Two Level Three

Chronic Absenteeism Current or cumulative
five-year chronic
absenteeism rate is
15% or lower, or 5%
decrease if previously
Level Two

Current or cumulative
five -year chronic
absenteeism rate is
greater than 15% but
less than or equal to
25%, or 5% decrease
if previously Level
Three.

Current or five-year
average of students
not demonstrating
meaningful
engagement is more
than 25%

Chronic Absenteeism indicator
Types of Attendance of Students Enrolled Greater than 50% of the Year Number

Daily attendance greater than 85% of total enrolled days

Students who met attendance requirements by meeting at least one of these
requirements on a school day they are not physically in the building:

Attending Google Meet or other virtual class

Login and post to or submit completed assignments in our Learning Management
System (Canvas or other LMS)

Login and complete assignments through an online content provider (Edgenuity or
other providers)

Student contact with staff for instructional support

Total Number of Students from above (P)

Number of students enrolled more than 50% of the year (Q)

Total number of students identified as chronically absent (Q) - (P) = (S)

Absenteeism rate (S) - (Q)

d. Graduation and Completion Index
we are requesting the following modifications to the Academic Achievement benchmarks:

● Adjust students: students enrolled in Virginia public schools for the first time at
age 18 or older will not be included in the calculation.

● Change the percentage needed to show improvement in GCI from 2.5 to 1.25
percent for both levels 1 and 2.

● Extend the options for cumulative year average calculations if needed. Allow
consideration of a 5 year average in addition to the standard 3-year average.

Updated 2/23/2022 8
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As with APR, an Adjusted Graduation and Completion Index (AGCI) will better represent the
outcomes for students of Carver College and Career Academy. Performance targets for level 1, 2,
and 3 for AGCI will be:

GCI Benchmarks
Graduation
Completion Index

Level One Level Two Level Three
Current or cumulative
three-year GCI is
greater than or equal
to 88; OR 1.25%
improvement if
previously Level Two

Current or cumulative
three-year GCI is less
than 88 but greater
than 80; OR 1.25%
increase if previously
Level Three

Current or cumulative
three-year GCI is less
than 80

The AGCI includes points assigned for the type of diplomas awarded during the school year. The
Board of Education’s graduation and completion index shall include weighted points for

● advanced diploma graduates (100 points),
● standard and special diploma graduates (100 points),
● GED recipients (100 points),
● students not graduating but still in school (70 points), and
● students earning certificates of program completion (25 points).

The Total Number of Points Awarded (C) will be divided by the Number of Students in the
On-time Graduation Cohort (D).

GCI Indicator
Number of Graduates Type of

Diplomas
Points Awarded for Each

Diploma
Points

Awarded
Advanced 100
Standard 100
Special 100
GED 100

Still in School 70
Certificate of Program

Completion 25
(C)Number of Points Awarded
(D)Number of Students in the On-time Graduation Cohort
Graduation and Completion Index Score (C)/(D)

In addition, the plan proposes that certain students be removed from the cohort as indicated:

● Students who enter Chesterfield County Public Schools as their first Virginia public school at age
18 years or older

The categories used to calculate the Alternate Graduation and Completion Index Score are summarized
in Table 3.

e. Dropout Rate
we are requesting the following modifications to the Dropout Rate benchmarks:

Updated 2/23/2022 9
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● Adjust students: students enrolled in Virginia public schools for the first time at
age 18 or older will not be included in the calculation.

● Change the reduction to show improvement in the dropout rate from 10 to 5
percent for both levels 1 and 2.

● Extend the options for cumulative year average calculations if needed. Allow
consideration of a 5 year average in addition to the standard 3-year average.

Performance targets for level 1, 2, and 3 for Dropout Rate will be:

Dropout Rate Benchmarks
Dropout Rate
Indicator

Level One Level Two Level Three
Current or cumulative
four-year dropout rate
is less than or equal to
6% or 5% decrease in
dropout rate if
previously Level Two

Current or cumulative
four-year dropout rate
is greater than 6% or
5% decrease in
dropout rate if
previously Level
Three

37% or higher, OR
Level Two for more
than 4 consecutive
years

In addition, the plan proposes that certain students be removed from the dropout rate calculation as
indicated:

● Students who enter Chesterfield County Public Schools as their first Virginia public school at age
18 years or older

COLLEGE, CAREER, AND CIVIC READINESS INDEX (CCCRI)
Performance targets for level 1, 2, and 3 for College, Career, and Civic Readiness will be:

CCCRI Benchmarks
Accreditation
Indicator

Level One Level Two Level Three

College, Career, and
Civic Readiness

85 points or greater 71-84 points 70 or lower points,
OR Level Two for
more than 4
consecutive years.

In addition, the plan proposes that certain students be removed from the CCCRI calculation as indicated:

● Students who enter Chesterfield County Public Schools as their first Virginia public school at age
18 years or older

5. What programs and planning activities are in place that will allow students to be successful when
they return to a regular school setting, as appropriate?  If not appropriate, explain why.

○ The purpose of Carver Academy is to graduate students, therefore we do not have
students that transition/transfer back to a regular high school setting.

6. Indicate the waivers requested for accrediting standards that are not being met and the rationale for
these waivers.

○ No waivers are being requested
Updated 2/23/2022 10



Attachment A
Superintendent’s Memo #082-21

March 26, 2021

     

Updated 2/23/2022 11









































































































































February 8, 2022

February 18, 2022



Attachment A 
Superintendent’s Memo #082-21 

March 26, 2021 
 
 

 
ALTERNATIVE ACCREDITATION PLAN  

 
School Name: William Obediah Robey High School 

Division Name: Loudoun County Public Schools 

School Address: 46260 W Laurel Avenue, Sterling, VA 20164 

Contact Person: Jeanene Sims 

Phone Number: 571-434-4593 

Email: jeanene.sims@lcps.org 

Grade Levels Served: 9-12 

Number of Students Enrolled by Grade: Enrollment for 2021-2022: 

 

Grade*: 2021/2022 
9th 0 
10th 2 
11th 18 
12th 9 
total 29 

 

1. Describe the characteristics of the student population and the purpose of the school. Specifically, 
what is the special purpose of the school that qualifies it for this flexibility? How are students 
identified for attendance at this school?  
 
William Obediah Robey High School (W. O. Robey HS) is an alternative high school serving 
students in grades 9 – 12. Students’ ages range from 16 - 21. W.O. Robey High School was designed 
to address the unique needs of older age students who may be credit deficient and age-out before 
they are able to graduate and earn a high school diploma. The school schedule is a modified 4x4 
schedule that allows students to complete courses each semester. W. O. Robey HS offers morning 
and evening sessions to meet the unique needs of students who elect to attend the school.  
 
The school’s vision is: Empowered students graduate from William Obediah Robey High School 
equipped with academic and life skills to follow individual paths to success in their worlds. The 
school’s mission is: William Obediah Robey High School uses nontraditional engagement and 
personalized instruction to create an innovative, safe, and welcoming learning environment that 
gives students the confidence to advance toward graduation and make meaningful contributions to 
their communities. W.O. Robey High School students are experiencing or enduring the residual 
effects of many of life’s most difficult challenges such as: parenting and family responsibilities, 
socioeconomic pressures, the immigration process, and other social/emotional issues that take 
students’ focus and motivation out of the classroom. W. O. Robey HS students may be pregnant or 
parenting, English language learners, older school-age students working toward a high school 
diploma, under-credited students based on age and grade level, and students who need a flexible 
program to accommodate work or family obligations. 
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The current student population consists of 29 students. The current demographics of W. O. Robey 
HS are as follows: 
 
AGES SERVED: In our first year, the number of students varied between graded (under age 18) 
and adults (over age 18):  

 
Age Range*: 2020/2021 

Graded students: (grades 9 – 12: under age 18 [ELL]) 24% 

Adult Students: (18 or older [ELL]) 
(Age 20 or older [ELL]) 

76% 
(31%)  

 
DEMOGRAPHICS: W.O. Robey HS has a truly diverse student population, coming from many 
countries and speaking a wide range of first languages, leading to diverse educational backgrounds:  

 
 
 
 

 
Race/Ethnicity*: 2021/2022 

Hispanic 83% 
Black 0% 
Asian 10% 
White 7% 
Other (2+) 0% 

 
 
 EMPLOYMENT: Ninety-three percent of W.O. Robey HS reported as working at least one job. 
Some students report that they have multiple jobs:  

 
Work Status**: 2021/2022 

Employed in at least one job 93% 
No report or not employed 7% 

 
INTERRUPTION TO SCHOOL: Students come to W.O. Robey HS with different educational 
realities than same aged peers. Most students are considered to have interrupted schooling and are 
over-age/under-credited for their grade designation: 

 
Interrupted/Over-age*: 2021/2022 

Interrupted schooling 17% 
Over-age/under-credited for 
grade designation 69% 

 
 
 

 
 
 

Origin*: 2021/2022 
Countries 9 
First Languages  5 
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ENGLISH LEARNER / SPECIAL EDUCATION: A significant percentage of the student 
enrollment are recent immigrants and English Learners (EL). Currently, W.O. Robey HS does not 
have any students identified as receiving Special Education services. 

 
English Learner (EL/LEP) *: 2021/2022 

Receiving EL support in classes 
(WiDA 1 – 4) 93% 
Limited English Proficient 
(LEP)(WiDA 1 – 6) 93% 

Non-LEP 7% 
Special Education*: 2021/2022 

Receiving Special Education services 0% 
 

MCKINNEY-VENTO/ECONOMICALLY DISADVANTAGED/ NUMBER OF HIGH 
SCHOOLS ATTENDED: A sizable percentage of the students enrolled at W.O. Robey HS meet 
the state definition of McKinney-Vento. Additionally, most W.O. Robey HS students are identified 
as Economically Disadvantaged and have attended 2 or more high schools.  

 
M-V, Econ. Dis, No. of HS*: 2021/2022 

Identified as McKinney-Vento 41% 
Identified Economically 
Disadvantaged 93% 

No. of high schools attended: 
2 or more high schools 
3 or more high schools 

 
 

100% 
59%  

*Source: Phoenix – Student Information System LCPS (Loudoun County Public Schools) 
**Source: Student provided information 

 
The purpose of the alternative accreditation plan is to accurately and fairly measure the educational 
program offered at W.O. Robey High School given the many circumstances that have impacted the 
students’ ability to graduate with their respective cohorts. The program must be adaptive to provide 
differentiated instructional support, to provide personalized scheduling, and to meet the individual 
needs of students at W. O. Robey HS which justifies the need for the alternative accreditation plan.  

 
2. Indicate which accreditation indicators, as they are currently calculated, are not an appropriate 

measure of the school’s success. 
 

☒Achievement Indicators in Core areas of Mathematics, English, and Science  
☒Achievement Gaps in Mathematics and Reading  
☒Graduation Completion Index 
☒Dropout Rate 
☒Chronic Absenteeism 
☒College, Career and Civic Readiness  
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3. Why are the current measures for the indicators selected in question 2 not appropriate, as they are 

currently calculated, for this school? 
 
The alternative accreditation plan for W. O. Robey HS provides non-standard measures for student 
achievement and engagement while still incorporating the current performance level requirements 
of accreditation. The purpose of the alternative accreditation plan is to assess the educational 
program fairly and accurately at W. O. Robey HS, given the factors that prevent the students from 
graduating with their cohort peers. The program flexibility required by the students, the learning 
needs of the students served, and the alternative nature of the class schedules justifies the need for 
an alternative accreditation plan. Historically data for the school does not exist since 2021-2022 is 
the inaugural year for the school. However, the current school year data below supports the need for 
alternative measures of success. 
 
Achievement Indicators in Core areas of Mathematics, English, and Science: William Obediah 
Robey High School is in its first year of existence. The school began operations in July 2021. 
Students enrolled in W. O. Robey HS have experienced interrupted schooling, have gaps in 
background knowledge and vocabulary, are working to build literacy and many are new to the 
country or schooling which impacts all achievement indicators. Students require differentiated 
instructional support, personalized scheduling, and program flexibility which justifies the need for 
the alternative scheduling the school provides. Additionally, it highlights the need for alternative 
measures of academic achievement while using LCPS School Board approved measures. The data 
to support the need for an alternate measure for all achievement indicators is under the next section 
(Achievement Gap). 
 
The achievement indicators for Mathematics, English, and Science are as follows as of 2/7/22:  
 

Subject Subgroup 2021-2022 

English: EOC Reading (2017) All students 2/14 passed (1 LVC) 
English: Writing All Students None yet  
Work Keys Reading All students < 
Work Keys Writing All students 7/14 passed 
Mathematics (Algebra I – 2016) All students 4/10 passed 
Science (Biology) All students 2/10 passed 
< = Less than 10 participants 
 
Achievement Gaps in Mathematics and Reading: The Measures of Academic Progress Growth 
Test (MAP) is administered to students to measure students’ readiness for learning specific content 
and skills and academic growth over time. Based on Fall 2021 MAP growth data, students that 
enroll at W.O. Robey HS are entering the school with an average math MAP achievement 
percentile of 20.9. This is 34.5 percentiles below the division average of 55.4 for the fall MAP math 
assessment.  
For English Language Arts, students are administered the HMH Phonics Inventory assessment. The 
Phonics Inventory Fluency scores resulted in 73.9% (17 out of 23) of the students entered W. O. 
Robey HS at the Beginning or Developing Decoder status. It is recommended that students at the 
Beginning Decoder status receive instruction on foundational phonics. Students at the Developing 
Decoder status are recommended to receive targeted phonics remediation. Of the 26 students 
assessed for Lexile scores, four students scored at the Beginning Reader level, and the average 
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Lexile score of the remaining students was 567.4, which would fall in the grade 3 range for 
beginning of the year based on Lexile Grade Level Charts.  
 
Graduation and Completion Index: Seventy-six percent of W. O. Robey HS students are over 
compulsory school attendance age, under-credited, dealing with difficult life challenges, and often 
need an accelerated pace to graduate before aging out. Due to these unique circumstances, the 
school program provides flexibility in course scheduling and school times so that students can still 
meet requisite graduation requirements. Therefore, the Graduation and Completion Index must be 
measured differently than traditional schools. In addition to the Graduation Completion Index 
(GCI), we have added an additional measure, Perseverance Toward Graduation (PTG) Performance 
Levels for those students who were not able to graduate within their four-year cohort.  
 
Dropout Rate: Students attending W. O. Robey HS are at a greater risk of not meeting graduation 
requirements or for dropping out of high school altogether. As the demographics show, most W. O. 
Robey HS students are learning content in a second language, have attended 3 or more high 
schools, are over the age of 18 and are economically disadvantaged. Due to the many challenges of 
our students, they are statistically more likely to drop out of school. Therefore, the dropout rate 
must be measured differently than other schools.  

 
Chronic Absenteeism: As described in the characteristics of the student population above, 76% of 
W. O. Robey HS students are over the compulsory attendance age, under-credited, and experiencing 
or enduring the residual of many of life’s most difficult challenges. Many students have 
experienced difficulties learning content in a second language and have struggled to find success 
throughout their educational journeys. Due to these challenges, the school offers flexibility so that 
the students can graduate. Therefore, measuring the engagement of students who may be parenting 
or working should be different than other schools and attendance/absenteeism cannot be the sole 
measure of student engagement. Student interaction with the school and school staff better 
demonstrates a student’s commitment and engagement to their education. 
 
College, Career and Civic Readiness: Most students work hard to access college preparatory 
classes within LCPS. Additionally, students take Career and Technical Education (CTE) courses to 
attain skills needed for life beyond high school. Some students can earn industry certification and 
credentials through these CTE courses. Currently, 93% of students enrolled at W. O. Robey HS are 
currently working to support their families while parenting and balancing life challenges which 
necessitate the need for an alternative measure of career and work will be required.  

 
4. For each of the indicators listed in question 2, clearly describe the alternate means of evaluating 

the indicators that are objective, measurable, and directly related to the mission and purpose of the 
school (include how state assessments are used for the first two indicators if they are selected). 
Please include sample calculations to describe how the alternate data will be evaluated for each 
indicator. Please note, for academic achievement and achievement gap indicators, each subject 
must be evaluated separately (i.e., one calculation combining all subjects cannot be used for the 
mathematics, reading and science achievement indicator).  
 

A. Achievement Indicator – Math, English, and Science  
Achievement Gaps in Mathematics and Reading 
 
Students will participate in SOL end-of-course tests as required by the Regulations Establishing 
Standards for Accrediting Public Schools in Virginia. Achieving at least the minimum score for a 
Pass/Proficient rating on the ACT WorkKeys test may be used as a substitute assessment for 
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reading and writing. For students with a score in the range of 375-399, a weighted value of ¾ of a 
point will be used. A combined rate for English includes students who made progress toward 
English proficiency as described in the current VDOE Standards of Accreditation. Modifications to 
the “floor” have been made (50% to 40%), the reduction for the failure rate has changed to 5% 
rather than 10%, and the multi-year rate will be based on a cumulative four-year rate, rather than a 
cumulative three-year rate. 

 
Table A.1. Achievement Indicator Levels 
Accreditation 
Indicator 

Level One Level Two Level Three 

Achievement 
Indicators in English 

The current year or 
cumulative four-year 
combined rate is 
greater than or equal 
to 75%, or 5% 
decrease in failure if 
previously Level Two 

The current year or 
cumulative four-year 
combined rate is less 
than 75% and greater 
than or equal to 65%, 
or 5% decrease in 
failure if previous 
rate was 40-65%. 

The current year or 
cumulative four-year 
combined rate is less 
than 65%  

Achievement 
Indicators in Math 

The current year or 
cumulative four-year 
rate is greater than or 
equal to 70%, or 5% 
decrease in failure if 
previously Level Two 

The current year or 
cumulative four-year 
rate is less than 70% 
and greater than or 
equal to 65%, or 5% 
decrease in failure if 
previous rate was 40-
65%. 

The current year or 
cumulative four-year 
combined rate is less 
than 65%  

Achievement 
Indicators in Science 

The current year or 
cumulative four-year 
rate is greater than or 
equal to 70%, or 5% 
decrease in failure if 
previously Level Two 

The current year or 
cumulative four-year 
rate is less than 70% 
and greater than or 
equal to 65%, or 5% 
decrease in failure if 
previous rate was 40-
65%. 

The current year or 
cumulative four-year 
combined rate is less 
than 65%  

Achievement Gaps in 
Mathematics and 
Reading 

No more than one 
student group in Level 
Two 

Two or more student 
groups in Level Two 

Two or more student 
groups in Level Three 

 
 

B. Graduation Indicator 
 
Cohort Membership: 
As described in the characteristics of the student population of W. O. Robey HS, students are over-
aged (more than 90% are over compulsory school-age), under-credited, balancing numerous life 
challenges, and often take longer to graduate. For this reason, the school program provides 
flexibility so that students can still graduate while balancing their life challenges.  
 
The plan proposes that certain non-graduates be removed from the cohort as indicated below: 

● Students who enter the school as their first Virginia public school at age 18 years or older 
● Students who enroll in the school and do not complete two full semesters at the school 
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● Students over age 18 who move out of state or country and do not have another school to enroll 
in 

● Students who discontinue school because of incarceration while enrolled at William Obediah 
Robey High School 

 
The Graduation indicator includes the Graduation and Completion Index based on the adjusted 
OGR cohort plus a Persistence to Graduation Measure (PGM).  
 
Graduation Completion Index (GCI) + Persistence to Graduation Measure (PGM): 
 
Graduation Completion Index: 
The adjusted OGR cohort will be used for this calculation. 
 
The Performance Level determination will have these adjustments:  
• Using additional years to calculate a multi-year rate to include 3 or 4 year-rate; and  
• Amend the increase of the GCI rate to 2% when improvement is used in conjunction with 
percent to determine performance level. 
 
Graduation and Completion Index Calculations 
 
As with all schools in Virginia, the GCI rate will be calculated as follows: 
 
Table B.1. GCI 

Number of 
Students Types of Diplomas 

Points Awarded 
for Each 
Diploma 

Points 
Awarded 

 Advanced 100  
 Standard 100  
 GED 75  

 Still In School 70  
 Certificate of 

Completion 
25  

(C)Total Number of Points Awarded  
(D)Total Number of Students in Adjusted GCI Cohort  
Graduation and Completion Index Scores = (C)/(D)   

 
Example: Graduation and Completion Index Calculations 
 
Table B.2.GCI Example 

 
Number of 
Students 

 

Types of Diplomas 
Points Awarded 

for Each 
Diploma 

Points 
Awarded 

2 Advanced 100 200 
15 Standard 100 1500 
0 GED 75 0 

14 Still In School 70 980 
0 Certificate of 

Completion 
25 0 

(C)Total Number of Points Awarded 2680 
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(D)Total Number of Students in Adjusted GCI Cohort 34 
Graduation and Completion Index Scores = (C)/(D) 78.8 

Persistence to Graduation Measure: 

Students who persist to graduation, maintaining enrollment, regardless of age of entry, should be 
included as a measure of our school success. This measure will provide accountability for students 
who take longer to graduate while balancing life challenges. The Persistence to Graduation 
measure includes cohort students not counted in other measures and: 

o who enrolled in a Virginia Public School for the first time after compulsory attendance 
age and:
 did not graduate;
 did not 'transfer out.'

Students in this group who maintain enrollment will be counted with a multiplier of 20 and divided 
by the total number of students in the group described above. An example of the calculation is 
below. This measure will reflect the status of all students with respect to graduation or program 
completion as well as the progress W. O. Robey High School is making in supporting all students 
to complete their high school diploma.  

Persistence to Graduation Measure Calculation: 

Table B.3. PGM Calculation 

Group Number of 
students Multiplier Total 

Maintaining enrollment 20 (E) 
Total in Persistence Cohort 1 (F) 
Persistence to Graduation 
Measure = (E)/(F) 

Example: Persistence to Graduation Measure Calculation: 

Table B.4. PGM Example 

Group 
Number 

of 
students 

Multiplier Total 

Maintaining enrollment 32 20     640       (E) 
Total in Persistence Cohort 44 1  44  (F) 
Persistence to Graduation 
Measure = (E)/(F)           14.6 

The Graduation Indicator Calculation 

The total Graduation and Completion Index (GCI) + Persistence to Graduation Measure results 
will be added together to determine the Graduation Indicator Rate. 

Table B.5. GCI Calculation 
Categories Points 

Graduation and Completion Index Scores = (C)/(D) 
Persistence to Graduation Measure = (E)/(F) 
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Graduation Indicator Composite Score = [(C)/(D) + (E)/(F)   
 

 
Graduation and Completion Index (GCI) + Persistence to Graduation Measure Calculation:  
 

  Table B.6. Graduation Indicator Composite Score Example 
Categories Points 

Graduation and Completion Index Scores =(C)/(D) 78.8 
Persistence to Graduation Measure = (E)/(F)  14.6 
Graduation Indicator Composite Score = [(C)/(D) + (E)/(F)  93.4 

 
Performance Level Descriptions 
 
Table B.7. Graduation Indicator Levels 

Accreditation 
Indicator Level One Level Two Level Three 

Graduation 
Completion Index 

Points PLUS 
Persistence to 

Graduation 
Measure 

Current or 3 or 4-year 
cumulative rate 
greater than or equal 
to 88 OR less than 88 
but greater than 80 
and 2% improvement 
from previous year 

Current or 3 or 4-year 
cumulative rate less than 
88 but greater than 80 
OR  
less than or equal to 80 
and 2% improvement 
from previous year 

Current or 3 or 4-
year cumulative rate 
is equal to 80 or 
lower OR  
Level Two or Level 
Three through four 
consecutive years 

 
 

 
 
 

C. Modified Dropout Rate 
The primary student population includes students who have experienced interruptions to their 
formal education, are learning content in a second language, have attended 3 or more high schools, 
are over the age of 18, are economically disadvantaged and are most at risk for dropping out of high 
school. Many students enroll at W. O. Robey HS at an older age and lacking the requisite credits 
and graduation requirements. Due to the age of the enrolled students and the lack of credits, there is 
a risk that several students will “age-out” before graduation. An LCPS Lifelong Learner Goal 
encourages students that will potentially “age-out” to stay active during their enrollment at W. O. 
Robey HS and to continue their education after they are no longer eligible to attend an LCPS 
school. Therefore, the Modified Dropout Indicator will be measured for cohort members (based on 
the graduation indicator) and the level will be determined based on a combination of the drop-out 
rate indicator and the LCPS Lifelong Learner Goal.  
 

 Table C.1. Modified Dropout Indicator Levels 
Accreditation 
Indicator 

Level One Level Two Level Three 

Modified Dropout 
Indicator 

Dropout Rate and 
LLG are both Level 
One; OR one is Level 
One, and the other is 
Level Two 

Dropout Rate and 
LLG are both Level 
Two; OR only one is 
Level Three  

Both Dropout and 
LLG are Level Three 

 



Attachment A 
Superintendent’s Memo #082-21 

March 26, 2021 
 

 
 
 
Table C.2. Dropout Rate Indicator Levels 
Dropout Rate 
Indicator 

Level One Level Two Level Three 
Current or cumulative 
four-year dropout rate 
is less than or equal to 
6% or 5% decrease in 
dropout rate if 
previously Level Two 

Current or cumulative 
four-year dropout rate 
is greater than 6% or 
5% decrease in 
dropout rate if 
previously Level 
Three 

37% or higher, OR 
Level Two for more 
than 4 consecutive 
years 

 
 
Lifelong Learning Goal (LLG): will be used to measure students’ commitment to continue their 
learning and educational goals and are unable to stay enrolled due to “aging out.” This only applies 
to students that do not graduate with their cohort and due to age are no longer eligible to attend W. 
O. Robey HS. 
 
Table C.3. Lifelong Learning Goal Values 

Lifelong Learning Goal LLG Points 

Students “age-out” with 22 credits: 
• Student has transferred credits from another country that count as elective 

credits and has not fulfilled VDOE requirements 
• Student has transferred credits from another state that counts as elective 

credits and has not fulfilled VDOE requirement 
• Student has met VDOE credits but does not have Verified credits or met 

other graduation requirements needed to earn a standard diploma 

100 pts 

Students have “aged-out” with < 22 credits 
and enroll in adult education/GED by Oct. 1st of following year: 

75 pts 

Student dropout and does not meet criteria above: 0 pts 
 

Table C.4. Lifelong Learning Goal Indicator Levels 
Lifelong Learning 
Goal (LLG) 

Level One Level Two Level Three 
Current or cumulative 
four-year average 
LLG is greater than or 
equal to 75; OR 2% 
improvement if 
previously Level Two 

Current or cumulative 
four-year average 
LLG is less than 75 
but greater than 60; 
OR 2% increase if 
previously Level 
Three 

Current or cumulative 
four-year average 
LLG is less than 60 

 
Table C.5. Lifelong Learning Goal Indicator Calculation Model 
Row SAMPLE CALCULATION - Lifelong Learning Goal (LLG) Value 
(A) # Of students not eligible to enroll due to age 10 
(B) # Of students who “age-out” with 22 credits (x100) 600 (6 x 100) 
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(C) # Of students who have “aged-out” with < 22 credits 
and enroll in adult education/ attain GED by Oct. 1st of following 
year (x75) 

150 (2 x 75) 

(D) # Of students who “aged-out” and do not meet criteria above (x0) 0 (2 x 0) 

(F) Numerator (B + C+ D) 750 (600 + 150 + 0) 
(G) Denominator (A) 10 
(H) PTG = (F) / (G) 75 (750 / 10) 
(I) Level 1 LLG Target Met / Not Met (75 or higher) MET 

 
D. Chronic Absenteeism 
 
As described in the characteristics of the student population, students enrolled at William Obediah 
Robey High School may be pregnant or parenting, English language learners, older school-age 
students working toward a high school diploma, under-credited students based on age and grade 
level, and students who need a flexible program to accommodate work or family obligations. 
Therefore, the calculation for attendance will be redefined to measure meaningful student 
engagement to include daily attendance, excused absences, daily student login in the learning 
management system, student correspondence with staff, or accessing an online course provider. A 
student will be considered chronically absent if they are absent for more than 15% of their enrolled 
days. This will apply to students that are enrolled for more than 50% of the school year. 

 
Table D.1. Meaningful Student Engagement Definition 
 
Type of Attendance for Students Enrolled >50% year Number 
Daily Attendance greater than 85% of total enrolled days    
Students who met attendance requirements by meeting at least 
one of the requirements daily: 

 

 Google Meet, Microsoft Teams (virtual learning) or other 
virtual classes, OR 

 

 Login and/or post completed assignments into the Learning 
Management System (Schoology 

 

 Login and complete assignments through an online content 
provider or complete work provided through a work module 

 

 Student contact with staff for instructional support  
Total number of students from above (P)  
Total number of students enrolled more than 50% of year (Q)  
Total number ‘absent’ (Q) – (P) = (S)  

 
Engagement will be rated as follows: 
 
Table D.2. Meaningful Engagement Indicator Levels 
Accreditation 
Indicator 

Level One Level Two Level Three 

Chronic Absenteeism / 
Meaningful 
Engagement 

Current or cumulative 
four-year chronic 
absenteeism rate is 
15% or lower, or 5% 

Current or cumulative 
four-year chronic 
absenteeism rate is 
greater than 15% but 
less than or equal to 

Current or four-year 
average of students 
not demonstrating 
meaningful 
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decrease if previously 
Level Two 

25%, or 5% decrease 
if previously Level 
Three.  

engagement is more 
than 25% 

 
E.  College, Career and Civic Readiness 
 
Since students at William Obediah Robey High School are young adult students whose formal 
education has been interrupted by external and life challenging circumstances, an alternative 
measure of readiness for college, career, and civic readiness will be required. Of the graduating 
cohort as determined for GCI, students will complete at least ONE of the following: 
 
Table E.1. College, Career, and Civic Readiness Definition 
College, Career, and Civic Readiness 
Receive credit for advanced coursework (AP, IB, Cambridge, Dual Enrollment, or identify and 
apply to a college) 
Earn credits to be considered a Career and Technical Education (CTE) finisher with a recognized 
CTE credential 
Successful completion of a work-based learning experience to include:  
• Successful employment in the community for at least 30 days with an overall positive 
supervisor evaluation of work employability skills 
Completion of work-based learning experience (Student presentation of current job, career paths, 
or managing money from jobs) 

•  
Successful completion of a service-learning experience to include:  

• Service Club school or community-based project; or 
• Other organization community project completion;  

A written reflection connecting to civic readiness skills is required. 
 
 
Table E.2. College, Career, and Civic Readiness Indicator Levels 
Accreditation 
Indicator 

Level One Level Two Level Three 

College, Career, and 
Civic Readiness 

85 points or greater 71-84 points 70 or lower points, 
OR Level Two for 
more than 4 
consecutive years. 

 
 

5. What programs and planning activities are in place that will allow students to be successful when 
they return to a regular school setting, as appropriate? If not appropriate, explain why. 

 
William Obediah Robey High School intends to provide all the supports needed for enrolled 
students to complete their graduation requirements with us.  
 

 
6. Indicate the waivers requested for accrediting standards that are not being met, and the rationale 

for these waivers. 
 
N/A 
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